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ABSTRACT 

The first pert of this paper synthesizes a nodel for 
conducting inservice activities to assist schools in defining 
assessing the extent of open education and in identifying the action 
steps needed to laove toward greater open education in classroon and 
school. Some of the implications of the basic assuaptions underlying 
open education are developed, and a method of evaluating the various 
aspects of an open education program is presented. Next, the document 
focuses on the open area school its advantages, disadvantages, and 
problems with problem solutions being offered. Much of the data is 
based on the experience of selected teachers and principals in open 
area schools in Ontario, Canada. (Author/MLF) 
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OPEN EDUCATION AND OI'EN AREA SCHOOLS 
Introduct ion 

This paper consists of two sections: (l) The Essence of Open 
Education, and (2) Open Area Schools, In the first section, the 
authors present a synthesis of a model for conducting inservice 
activities for assisting schools to define and assess the extent of 
open education and to identify the action steps needed to move tovrard 
greater open education in one's classroom and school, SoifiQ of the 
implications of the basic assumptions underlying open education are 
developed aiid a method of evaluating aspects of open education prograras 
is presented. In the second section, the focus is on open area 
schools — the advantages, disadvantages, problems, and i^^'o^l^J^ 
solutions are offered. Much of this data is based on the experience 
of selected teachers and principals in open area schools in Ontario, 



SECTION I 
The Essence of Open Education 



A. Defi ning Open Education 

Many words have been used to identify and describe open education. Some 
people equate open education with the progressivism of Dewey, sc^e use the 
terms continucas progress and nongradedness, some use free schools; some use 
terms such as open concept, open schools, open area, open space. The reasoning 
or rationale for the variation in terms is related somewhat to the range of 
differences in meaning. Each of the above terms is perceived by the person 
using it as defining the basic concepts associated with some aspects of open 
education. 

Consider what happens when you ask a group of educators to define open 
education- -'Wiat two or three central concepts come to your mind when asked 
to define or describe open education?" Put another way, "if you have open 
education in your school or classroom, what is going on- -what terms describe 
what it is you have?" During many of the inservice programs conducted by 
the project team we have asked these questions (or variations of them). 
The results of one such session is indicated in Table 1, 



TABLE 1 



RESPONSE CATEGORIES 



NUMBER OF RESPONSES 



1. Humanism, personal growth 

2. Flexibility of structure 

3. Self- directed learning 

4. Personal freedom 

5» Individualizing instruction 

6. Physical use of large space 

7. Qiild-centered approach 

8* Piipil involvement in planning and learning 

9* Continuous progress 

10. Development of responsi'^ility 

Interaction 

2. Cooperation 



18 
18 
16 
13 
12 
10 
8 
6 
4 
4 
3 
3 



Tlie process of identifyinc; the key elements of open education is one that 
can be valiuble in all school settings. It pe.'nits members of a staff to 
develop their own definition in a way that has meaning in terms of what they 
do in the classroom. This process of developing a philosophy of a school 
and opera tionali zing the key elements of the philosophy is a necessary one, 
irrespective of the formally adopted position. However, a more scientific 
way is needed— one that permits a teacher or principal to assess the extent 
of openness and to identify the tasks to be taken, 

Consider the following definition: Open education is education which 
maximizes student choice in all dimensions of schooling- -these dimensions 
are (1) Setting Instructional Objectives, (2) Materials and Activities > 
(3) Physical Environment, (4) Structure for Decision Making, (5) Time 
Scheduling, (6) Individualization of Instruction, (7) Composition of Classes, 
(8) Role of Teacher, (9) Student Evaluation, and (10) Student Control. 

Several key points need to be expanded and restated. First of all, 
student choice and freedom {or the potential for student choice or freedom) 
is the major concept. To the extent that thir Jioice is limited, education 
becomes less open. Secondly, the definition implies a continuuT^, that is, 
degrees (or extent) of openness; open education in an absolute sense cannot 
exist. Complete student choice and freedom in all respects is never possible 
in a social sense, and, obviously, no one would want this even if possible. 
Therefore, since we have a continuum, one can consider extent or degrees of 
openness in two ways -by sunming all dimensions, we obtain an estimate of the 
total openness of the classroom and/or school; secondly, by considering each 
dirnension as a separate entity, one can develop a profile of openness based 
on each of the selected components. Tfierefore, two classrooms may be equally 
open in one sense (considering the suii^native approach), yet be quite different 
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because of the openness of the selected components (profile), 

Tlie third point to be considered in this definition is that the 
dimensions must be at a level of generalization that applies to all schools 
or classrooms. All throe factors considered, then all schools or classrooms 
can be defined as having some degree of openness; classrooms will vary in the 
profile of openness, and in the total extent of openness. 
B. Student Choice and Diir^ens ions of Schooling 
Dimension 1: Setting Instructional Obje c tives 
Many of the proi>onents and practitioners of open education have 
difficulty with persuading the general public to support open education for 
several reasons, one being that they tend to anphasize the "social" and 
"hunmistic'' objectives at the expense of the basic skill areas and what 
many consider the basic studies curriculum. Niost schools don^t really avoid 
the basic traditional objectives; they simply give the impression that their 
form of open education ignores these objectives. In the dimension considered 
here, the main issue question is not with the objectives, but rather who 
sets them. To the extent that student choice (input) into the selection of 
objectives is enhanced, the greater the openness of education.* 

The greater the potential for student choice in objective setting, 
the greater the openness of education. This applies to all fonns of schooling 
at any age level. If the objectives at all levels for all aspects of the 
program are "handed down" with no room for student choice, tlien one might be 



It must be stated quite clearly that we are defining and describing open 
education, not recoirmending its adoption in most extreme form in each 
dimension* 



ERLC 



describinj; the least open prognu^ in toms of this one dimension, 'fhis 
doesn't nean, however, that we arc describing a least open prograjii with respect 
to the simmation of all dimensions; each must be considorod separately. 

Also, one must recognize the interrelatedness of dimensions. If we are 
tr>dng to foster student development individually (rates of progress and 
style of teaming), then it seems to follow that objectives must be set by the 
student (of course, with differing amounts of assistance from many sources- 
teachers, parents, peers, etc.). 

D im ensi on 2: Materials and Activities 
With respect to the availability and use of mterials and tlie mnnber 
and kinds of activities available in the school and classroom, the emphasis 
is on diversity. Consider for exaniple the extremes- -one curricula!* program 
(AAAS Science) with all the students undertaking an identical activity 
compared to an '^endless" variety of carricular prograrns with each student 
undertaking a different activity. Another example— the same program and 
materials used day after day, year after year compared to the introduction 
of "new" programs and materials, or the media of instrjJtion being the 
television receiver compared to an "endless" variety of media used. In 
these examples we have the extremes of least open to most open education. 

Obviously, for most schools, the mid area of the range describes the 
materials and activities dimension. However, if one wishes to become 
'*more open" in this dimension, the course of action is quite clear- -a greater 
number and variety of programs, materials and activities should be introduced. 

Dim ension 5: Environment 
If the key concept is potential for student choice, then in terns of 
physical environment we need to mve towards greater flexibility and greater 
alternatives. This leads also to increasing the size of the space to permit 



the ex])ansion of schooling to include the entire coirmmity. If one defines 
the school to include the entire comniinity (ideally, the world), then the 
choices are rather limitless--the classroom no longer becomes the box-like 
room, it beconxjs what then is necessary to explore learning for the individual 
student i Extreme examples irif^ht be (a) reading a book at a desk as compared 
to (b) interviewing a farmer on the topic of harvesting wheat. 

The open area school facility can be considered the mid-range operation- 
alization of this dimension. It pemits and encourages flexibility of space 
and material and equipment arrangement, and movement beyond the desk toward 
a more extensive environn^cnt which includes (in some cases) all of the 
school building area* However, to extend openness in this dimension, one 
nuist go beyond the physical building and iniDediate groi'nds to include the 
conmunity. Of course, this extension also includes the people in the physical 
environment- -thus leading to increased human as well as physical resources. 
Decision 4: Decision-Making S tructu re 

Ideally, the structure for decision-roaking in the most open school is 
one of con^lete individual choice in all decisions. Itowever, as in the case 
of all of the dijnensions of schooling, the extreme is impossible and 
certainly, for most people, undesirable. Nevertheless, recognizing the 
obvious limitations, we can move considerably toward increasing student input 
into decision-making with respect to selection of teachers and students with 
whom they will work, to self-selection for grouping patterns based on interest, 
and to decisions related to choice of activities, 

Moving from activity to activity, from individual to group activity, 
from one instructional area to another can be dete™ined to large extent 
by the individual student. This is more open than the teacher decision 
with respect to student participation in these activity. 
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D imensi on 5: Tin^o Schcdul ing 
Schools that have set periods and boll systems to indicate a change 
from one activity or subject to another exemplify the less open education in 
this dimension. Examples of more open education are those that are 
characterized by (1) extensive independent study activities in which the 
student sots the objectives and the means by which the objectives will be 
reached J (2) the absence of prescribed periods of time for the activities, 
and (3) the flow of events determined by individual student interest • 

This dimension, for many people (especially those at the secondary level 
and those in large schools), seems to be impossible to implement. As with 
the other dimensions, certain circumstances prevent extreme openness; 
nevertheless, movement in the intended direction is possible via several 
alternatives. For exiimplc, independent study can be introduced at an^ level 
of schooling, if one doesn't assume that it must be for all students, or it 
must be for all day, or it must be in all subjects, or it must be everyday. 
Independent study can be introduced for one or thirty students, for fifteen 
minutes or six hours, for one period a day or all periods, for one day a 
week or five days a week, and for one subject or all subjects. If the school 
seems too large to efficiently ^'schedule*' student activities without a 
timetable, one could develop a '^school within a school" and assign large blocks 
of time to a team of teachers with one huiKired plus students- -the alternatives 
are many. 

Dimension 6: Individualization of Instruction 

In more open education programs, individualization of instruction is 
interpreted to mean instruction which allows individual students to learn at 
their own rate and to follow methods of their own choosing. The antithesis 
is total group instruction directed toward the same rate for all the students 

er|c - ^ - 



following the sajne method of instrtiction. Individualization of instruction, 
defined in another way, can also be considered a less open education prograjn. 
For exajnple, progranmed instruction- -the same materials and content for all 
students, allowing for varied rates of progress (e.g., IPX materials), 
would be a rather ''closed" form of individualization of instruction. If 
accompanied by set periods of instruction with lij^itations on materials 
(incorporating more than one dimension), then the program becomes less open. 
If we categorize individualization according to objective setting and 
ins rructional process (method), we find varying degrees of openness in programs, 
from the institutional prescribed objectives and methods to the student self- 
prescribed objectives and methods (see Figure !)• 

FIGURE 1 

INDIVIDUALIZED INSTP.UCTION 
(pace of instruction determined by the individual) 

A S chool -Det ermined Objectives 

Individually diagnosed and prescribed 

Beha^noral objectives clearly specified 

Defined s/stems of materials and methods of instruction 

ITPE B School -Determined O b jectives 

Main goal is pupil self -direction 

Contract systems 

Clearly stated curriculum goals 

Well -equipped and developed learning resource centers 
No preconceived sequence or system; the individual identifies 
the activities 

TYPE C Learner-Selected Objectives 

Individual identifies personal learning objectives (student interests) 
Directed program and specific materials provided 

TYPE Learner -Selected Objectives 

Independent study 

Learner selects objectives and means to arriving at objectives 
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Learner Methods § 
Activities 

School ^tethods 5 
Activities 



School Objectives 



Learner Objectiv es 



B 


D 


A 


C 



Dimension 7; C omposition of Ci assos 

If we consider both vertical and horizontal forms of organization- -vertical 
indicating the students progression through school, and horizontal indicating 
the grouping of students for instruction, then the nongraded, interest-based 
forms of organization are the nwst open. Nongraded vertical organization 
allows the student to progress at his ov\ti rate dealing with instruction at his 
own level- -when he is ready for it, while interest-based grouping allows 
student choice to determine the instructional grouping pattern, rather than 
ability, age, maturity, or achievement (all of which reduce student choice or 
control), Nongraded vertical organization minimizes the categorization of 
curriculum by levels or grades; it de-emphasizes the forced relationship 
between curriculum and age or years of schooling; it avoids pre- judging success 
in school which stems from pre-judging the appropriate curriculum or rate 
of progress or achievement of the individual student. The objective for the 
teacher then is to find the appropriate ''range of challenge" and provide for 
the form of individualization that is based on student interest. 
Dimension 8: Role o f the Te acher 

If open programs are characterized by student choice, then the teacher 
must be available as responder, resource person, diagnostician, guider, 
stimulator, and advisor* Furthermore, this role is one that limits the teacher- 
pupil interaction primarily to die individual or small group. In an open 
education program the teacher spends much of her time preparing materials, 
developing the environment, identifying physical and human resources, and 
interacting with students as the need or problem arises or is identified. 

In the less open program, the teacher is the director- -selects the 
material, conducts (controls) the process, method, and extent of ^participation, 
and assigns the part to be played by each participant. 



Others have tried to differentiate teacher roles in terms of teacher and 
student involvement in content and process. Open education is characterized 
by high teacher and student involvement and high teacher and student choice/ 
Dimension 9: Student Evaluation 

In open education programs evaluation serves one primary purpose- -that 
of diagnosis. The student must be heavily involved (even responsible) in self- 
evaluation for the purpose of deciding what to do in school. Obviotisly, the 
student can't do it alone --we learn about self through others. Tfierefore, 
the more input provided from all sources (self, peers, teachers, parents) 
in the form of assisting in diagnosis and treatment, the better the decision 
the student can make in deciding what to do. 

Formal evaluation, for purposes of control, is not a part of more open 
programs. Standardized evaluations based on content coverage are of little 
diagnostic value. Continuous individualized evaluation which has involvxjd 
students in both planning and implementation is consistent with basic 
assumptions of open education. 

Dimension 10; Student Control 

Rules can originate from several levels within the organization. Some 
are handed down; others are developed through consensus by peers; still others 
are developed through cooperative atrangement and agreement by representatives 
of all levels. In open education, ideally, all roles emerge after students 
have had meaningful involvement in the decision development process and are 
given responsibility for enforcement. The greater the reliance on super- 
ordinate authority- -teacher, principal, superintendent, board of trustees, the 

n 

Bussis, Anne M. and Chittenden, Edward A. Analysis of an Approach to Open 
Education , Princeton, N.J.: Educational Testing 'Service , I^7?r. 
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less open tl\e program. The question is not of the extent of freedom (do 
your ovm thing) ; rather the extent of involvement by students in the njle 
sotting of the school and classroom environment, 
SuTOiary 

Open education is education that maximizes student choice in all 
dimensions of schooling. The extent of openness falls along a continuum; high 
openness is characterized by high (1) individualization of instruction^ 
(2) student independence, (3) environrix^ntal flexibility, (4) nongradedness , 
(5) flexibility of student evaluation, and (6) flexibility of curricular 
programs. 



C. Assumptic ns o£ Open l:ducation 

Three sets of assumptions- -Barth, Rogers, and Tannenbaum and Davis* 
have implications for open education. These assumptions are useful in assisting 
teachers and principals in developing a philosophic basis for open education 
and identifying those changes necessary in operationalizing these assumptions 
in everyday classroom practice. Figure 2 provides the list of Earth's assumptions 
and examples of the implications developed by participants in one of the inservice 
open education workshops. Figures 3 and 4 provide similar exajnples for tlie 
assu]Tiptions of Rogers and Tannenbaum and Davis. This approach to the development 
of an open education philosophy leads to practical alternatives that can be 
implemented by the staff of any school. 

FIGURE 2 

Implications of Barth^ ^^suntptions On Open Education 
Assum})tions 

!• Children are innately curious and display exploratory behaviour quite 
independent of adult intervention. 

-create interest centres to provide for an exploratory period 

2* Exploratory behaviour is self -perpetuating, 
-provide unstructured time 

3, The child will display natural exploratory behaviour if he is not 
threatened. 

-remove "right and wrong'* controls from exploratory behaviour 

a 

S. Barth, "Open Education Assumptions About Learning," Educational 
Philosophy and Theory , 1969 1 (2), 29-39; C. R. Rogers, "THe^Facilitation 
of Significant Learning," Instructions; Some Contemp orary Viewpoints, ed, 
by L. Sicgel, San Franciscoi Chancellor Publishing, 1967, 41-43; and" 
R, Tannenbaum and S. A. Davis, 'Values, Man, and Organizations," 
Behavioral Sci ence an d the Nlanager's Role, W. Eddy, W. Burke, V* Dupre, 
and 0. South, "editorsV NTL Institute for Applied Behavioral Science, 1969, 
3-24. 



4. Confidence in self is highly related to capacity for learning and for 
making important choices affecting one^s learning. 

-provide positive reinforcement for behaviour based on student choice 
of activity 

5. Active exploration in a rich environment, offering a wide airay of 
manipulative materials will facilitate children's learning, 

-provide extensive variety of alternative materials 

6. Play is not distinguished from work as the predominant mode of learning 
in early childhood. 

-use all activity as learning experiences 

7. Children have both the competence and the right to make significant 
decisioas concerning their own learning. 

-permit greater individual student choice in activities 

8. Children arc likely to loam if they are given considerable choice in 
the selection of the materials they wish to work with iind in the 
selection of the questions they wish to pursue with respect to those 
materials. 

-permit greater individual student choice in selection of method and 
materials 

9. Given the opportunity, children will choose to engage in activities 
which will be of high interest to them* 

•base curriculum alternatives on student interest 

10. When move than one child is interested in exploring the same problem 

or the same materials they will often choose to collaborate in some way. 

-encourage collaboration instead of competition via more team activities 

11. When a child learns something which is important to him he will wish to 
share it with others. 

-use students as resource persons for other students 

12. Concept fonnation proceeds very slowly, 

-use varied methods to introduce each concept 

13. Q^ildren learn and develop intellectually not only at their own rate, 
but in their own style. 

-use varied styles of teaching, geared to student learning style 

14. Children pass through similar stages of intellectual development .each 
in his own way, and at his own rate and in his own time. 

-individualize program for varying rates of progress 
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15. Intellectual growth and development takes place through a sequence of 
concrete experiences followed by abstraction. 

•use concrete ex|^>oriences to reinforce abstract experiences 

16. Verbal abstractions should follow direct experience with objects and 
ideas, not precede them or sub5;titute for them. 

*use concrete experiences prior to verbalizing experiences 

17. The preferred source of verification for a child *s solution to a problem 
comes through the mterials he is working with. 

•use evaluation by observation 

18. Errors are necessarily a part of the learning process; they are to be 
expected and even desired for they contain infonnation essential for 
further learning. 

-use continuous evaluation as continuous diagnosis of all behaviour 

19. Those qualities of a person's learning which can be carefully measured 
are not necessarily the most ijnportant. 

•de-emphasize formal written evaluation as sole measure of performaiice 

20. Objective measures of performance may have a negative effect upon learning, 
-use self -evaluation program for diagnosing student needs and achievenient 

21. If an individual is involved in and having fun with an activity, learning 
is taking place. Evidence of this learning is best assessed intuitively, 
by direct observation. 

-encourage student choice in activities 

22. The best way of evaluating the effect of the school experience on the 
child, is to observe him over a long period of tirie. 

-avoid fonnal evaluation as sole assessment progr-im 

23. The best measure of a child's work is his work, 
-evaluate student products 

24. The quality of being is more important than th'i quality of knowing; 
knowledge is a means of education not its end. V\e final test of an 
education is what a man is not what he knows . 

-emphasize the affective objectives of schooling 

25. Knowledge is a function of one's personal integration of experience 
and therefore does not fall into neatly separate categories or 
"disciplines'*, 

-emphasize integrated studier> approach to curriculum 
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26, The structure of knowledge is personal and idiosyncratic, and a function 
of a synthesis of each individual's experience with the world, 

•build on a student's previous experience 

27, It is questionable v/hether there is a minimum body of knowledge which 
is essential for everyone to know, 

-build the program on student choice 

28* It is possible, even likely, that an individual may learn and possess 
knowledge of a phenomenon and yet be unable to display it publicly. 
Knovfledge resides with the knower not in its public expression* 

-use unobtrusive measures as part of the evaluation program 
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FIGURE 3 

Implications of Ro f^ers' Assumpti ons of Open Hducation 

Assumptions 

1. fiuman beings have a natural potentiality for learning* 
-treat all experiences as learning experiences 

2. Significant learning takes place when the subject matter is perceived 
by the student as having relevance to his own purposes* 

•have pupils and teachers plan curricular activities 

3. Much significant learning is acquired through doing. 

-emphasi2e physical involvement and direct contact with people and 
things whenever possible 

4. Learning is facilitated when the student participates responsibly in 
the learning process* 

-increase independent study programs at all levels of schooling 

5. Self -initiated learning, involving the whole person of the learners- 
feelings as well as intellect-- is the most pervasive and lasting, 

-create an environment and set of experiences relevant to the needs 
and interests of the students 

6. Creativity in learning is best facilitated when self-criticism and 
self -evaluation are primary, and evaluation by others is of secondary 
importance » 

-implement self-evaluation program for disgnosing student needs and 
achievement 

7. The most socially useful learning in the modem wrld is the learning 
of the process of learning, a continuous openness to experience, and 
incor]K)ration into onself of the process of change. 

•emphasis on skill development (independent study, group, and social 
skills) 
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FIGURH 4 

Implicati o ns of Val ues in Transition 

AssuiTiptions 

1. Away from avoidance or negative evaluation of individuals toward confirming 
them as human beings. 

^provide positive reinforcement instead of negative reinforcement 

2. Away from a view of individuals as fixed, toward seeing them as being 
in process* 

•avoid stereotyping students because of a fixed, point-in-time data 
base (e.g.> test, previous record) 

3. Away from resisting and fearing individual differences toward accepting 
and utilizing them, 

•avoid instruction directed toward conformity in methods or outcomes 

4. Away from walling-off the expression of feelings toward making possible 
both appropriate expression and effective use. 

^create environjnent which encourages open coinmmication via all effective 
modes of expression 

5. Away from distrusting people toward trusting them. 

-emphasize positive and high expectations of others in the teaching 
process 

6. Away from avoidance of risk-taking toward willingness to risk, 
-create environinent which minimizes "failure'* as negative 

7. Away from a view of process work as being unproductive effort toward 
seeing it is essential to effective task accomplishment. 

•enphasize process as irnportant as outcomes 

8. Away from a primary emphasis on competition toward a much greater 
emphasis on collaboration. 

-encourage group collaboration (team work) rather than individual vs. 
individual competition 
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A Wa y of Assessin g the Extent of Openness in a Class roOTi an d School 

The following instrujnent was developed to assess the extent of openness 
of educational prograjn. However, it also serves another purpose. By assessing 
the present state of openness and identifying the intended or ideal state of 
openness, one then can identify the areas of change needed to increase the 
openness of program in one's classrocwi and school. For example, if a teacher 
indicates that her present classroom is graded (dimension XXI) and indicates 
that she wants to open the vertical organization aspects of the program, then 
it becomes obvious that to beccxne more open in that dimension, she must nongrade 
the program--this then becomes the focus of the change. If this is the consensus 
of the teachers in a school or part of a school, then the principal and staff 
have identified an area for major study and change leading to a more open 
education program for their school. 
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OPEN EPUCATIOH 
A Definition of Open Education 

Open education «iy be defined as education that uaxlaicea student choice in all 
dlttenaiona of achooling. In this document, 29 dijaenf ions have been ideatifiad 
which can be suned to describe the degree of open education evident in a school 
or classrroa (teaching area). 

DIMENSIONS OF SCHOOLIKG* 
Directions 

Please respond to each of the otatenents in the following Banner: 

1. In the coluisn titled ACTUAL (left-h^nd coluatn titled "Rank")i 
rank froa 1 to 4 (or S) the alternatives of each dimension which 
best describe the present situation in your classroon (teaching 
area). The intent is to describe your classroon on each of the 
dinensions. For each dimension place one nuaber opposite each 
alternative, with "1*' signifying the response which is B>ost 
representative of your school and/or teaching area and (or "S") 
signifying the response which is least representative* 

2. In Che colusra titled IDEAL (left-hand column titled "Rank"), 
check (>/) the one alternative which best describes the situation 
you believe to be ideal > The intent is to describe your perception 
of the ideal school in terms of the dlaenslons of schooling. 

PLEASE READ ALL OF THE CHOICES FOR EACH DIMENSION BEFORE RESPONDING, 

Thank you for your cooperation* 
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Adapted froa R. 'fraub, J. Weias, C, Fisher, and D. Huaella, "Closure On 
Openness: Describing and Quantifying Open Education," Interchangs , Vol. 3, 
Nos. 2-3, 1972, pp. 69-84. 
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I. ASSIGMHKOT OF STUnF.^nrS TC TMCHKRS (This ecction Is concerned with who 
makes the decisions about ntudetit asaigsviicnt to teachers.) 

ACTUAL 







Rank 




Score 




/:ank 




5lcore 




Claas lists are decided upon by tcachetd and 
Btudenta. 
















2. 


Class lists are decided upon by the teachers. 
















3. 


Class lists are raade up by the teachers and 
principal or vice principal. 
















4. 


Class lists are made up by the principal a'^d/or 
vice principal. 

















HORIZO NTAL ORGA NIZATION (This section Is concfjrned vith the number of 
teachers a student ''sees" in a day.) 



1. A "hoae rooca" teacher teaches all subjects. 

2. A "home room" teacher teaches aost subjects. 

3. A "home rooa" teacher teaches for approximately 
half the day with rotary for the other half. 



Rank 



Score 



Rank 




Score 





















A. A full rotary system is employed. 

Hit TIME STRUCTURE (This section is concerned with the organization of school tine.) 

IDRAL 



1. Fluid patt«rn~loo8e organisation of changing 
activities that students follow if they choose 
to, but on their ova time. 

2« Structured and nonstructured — approximately 
one-half-day highly organized and one-half- 
day relatively unstructured. 

3. Mostly structured but some unstructured 
situations during the day. 

4. Highly structured — school time organized Into 
periods, no allowance for unstructured 
situations. 



AC 


re 


fAL 


Rank 




Score 





















Rank 




1 Score 
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IV, UNSTRUC TORKD TIHK (Thin section concerns the amount of time per day 
during* which students are free to pursue their own interests. 
Unstructured time does not include recess or :<.ndependent study, 
e.g., students* work on projects independent of class objectives or 
programs 



!• More than one hour of unstructured time is 
scheduled. 

2. One hour of unstructured time is scheduled. 

3. One half hour of unstructured time is scheduled. 
A. No unstructured time is scheduled. 



AC 


rUAL 


Rank 




Score 





















IDl 


PAL 


Rank 




Score 


















1 



V. RULE MAKING (This section is concerned with who makes the rules which 
govern non-academic matterst) 



1. Rules for student conduct are made by students 
alone. 

2. Rules for student conduct are nade by 
individual teachers and their students. 

3. Rules for student conduct are made by 
administrative staffs teaching staffs and 
students. 

4. R'jles for student conduct are made by the 
aJ&inistrativc staff and the teaching staff. 

5. Rules for student conduct are made by 
adpilnlstrative staff. 



AC! 


UAL 


Rank 




Score 



























IDEAL 



Rank 



Score 
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VI. MAI!^JLiy^ (This nectlon la concerned vlth the 

ranRc of pro?,ram8 available In The ^school from which materials for the 
curriculum may be chosen, for example reading serlea and mathematics texts.) 



1. There are four or more very dlverfle programs 
from which to choose, 

2i There are a few (e.g., two or three) very 
diverse programs from which to choose. 



3, 
4. 



There are a few (e.g.> two or three) very 
similar programs from which to choose. 

Only one program is available. 



ACTUAL 



Rank 




Score 





















IDKAL 



Rank 



Score 



MATERIALS USAGE (This section is concerned with the changes in materials 
over the last two years.) 



1. Continual tryout of new materials with almost 
no use of established materials. 

2. More than half of the materials used are new 
but some established materials are kept. 

3. Both established and new materials are used 
in about equal proportions. 

4. Host of the curriculum natcrials have been 
in use for several years with a few 
modifications being introduced each year. 

5. All the curriculum materials in this subject 
have been in use in the school for several years. 



ACTOAL 



Rank 




Score 

























IDEAL 



RGnk 



Score 



i 
I 
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VIII. SELECT ION OF HAT E RIAL S (This section is concerned with the selection 
of materials for students generally.) 



1. Student chooses for himself frott among all 
the materials available. 

2. Student chooses from alternatives offered to 
him by the teacher. 

3. Student Is assigned materials prescribed for hln 
Individually (different materials for each 
Individual.) 

4. Student Is assigned materials prescribed to 
members of hla sub-^roup of the class. 
(Same materials for all students In the same 
sub-groups; different materials for each 
sub-group.) 

5. Student Is assigned materials prescribed to 
all members of his class. (Same materials 
for all students In the same class.) 



ACTUAL 

T^ant 



IDEAL 



Score 



RAnk 



1o 



Score 



IX. LEARNItlG ENVIROMENT (This section Is concerned with the degree to which 
the environment Is used In the Instructional program.) 



ACTUAL 



ERIC 



1. The learning environment consists of the entire 
connunlty; study and related learning 
experiences and Integrated with the community. 

2. The learning environment consists of selected 
aspects of the cotcmunlty (e.g.» museum) » 
with most of study and related learning 
experiences In the school. 

3. The learning environment consists of the entire 
school; study and related learning experiences 
take place beyond the classroom area. 

4. The learning environment consists of the classroom; 
study and related learning experiences take 

place In a number of different centers within the 
classroom area. 

5. The learning environment consists primarily of the 
student's desk or table. 
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Rank 


Score 




















i 



IDEAL 
Rank I Kcore 



4 



X. DEC IS lON-HA KI Mp (This section 1« concerned vlth hov dccialon« are made 
in the clasarooTQi generally*) 



ACTOAL 



kank 



1. The student decides what he vlll do* 



Score 



Hank 



Score 



2. The teacher and student cooperatively make the 
decisions about what the student vill do, 

3. The teacher nakes decisions about student 
activities in the classroom. 

A, Claasroon activities are directed by external 
authority (e.g. , principal, area super- 
intendent). 



XI, MEDIA US AGE (This section concerns the range of teaching aids used in 
instruction.) 



ACTUAL 



IDEAL 



Rank 



Score 



Rank 



Score 



1. Teacher, textbook, and audio visual aids are 
augraented by nedla requiring physical 
involvement of the students, (e.g., progra«acd 
instruction, gaacs, and role playing). 

2. Teacher and textbook are aided by media 
requiring tainimal physical involvement of the 
student, (e.g., films, records, radio, and 
television) . 

3. The teacher and textbook are the media of 
instruction. 



4. The teacher is the sole nediua of instruction. 



XII. TEACHER FOCUS (This section concerns the size of the student group 
addressed by the teacher at one tiise.) 



ERLC 



X. Teacher directs attention to individual 
students. 

2. Teacher directs attention to sub-groups of 
the class. 

3. Teacher directs attention to the class as a whole. 

4. Teacher directs attention to more than one class 
at a time. 

^ 2h - 



J 

Rank 




Score 


Rank 


r 


Score 


















1 


i — 












1 

! 










i 


! 

i 




i — 



Xin. TRACHKR ROLE (Thio section concijrtio the part the teacher plays in the 
student's contact with what is being learned.) 



ACTUAL 



1. The teacher acta as a resource person* 

2; The teacher acts as a discussion leader on topics 
initiated by the student. 

3, The teacher acts as a discussion leader on topics 
of his/her choice* 

4. The teacher acts as a presenter of planned lessons* 



Rank 




Score 





















IDEAL 







Score 























XIV. STUDENT METTfODS (This section is concerned with the process of arriving 
at student methods of learning.) 



1. Student formulates his ovn nethods of learning » 

2. Student chooses froa alternative methods offered 
by the teacher « 

3* Student is assigned a method prescribed for him 
individually* 

4. Student is assigned a method prescribed for 
members of his sub-group of the class. 

5. Student is assigned a method prescribed to all 
members of his class. 



Rank 




Score 

























R.ink 




Score 

























XV. PACE OF MATERIALS (This section is concerned with the pace at which materials 
are to be studied. 



1. Student prescribes the pace for himself. 

2. Student vorks at a pace prescribed for him 
individually. 

3. Student is expected to work at a pace set for 
the members of the sub-group of the class. 

4» Student is expected to work at the pace set 
for all members of the class. 



LQ' 


njAi. 


Rank 




Score 

























Rank 




Score 
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ATT END/VN CE (ITils evsctlon is concerned with students' physical presence 
at activities.) 



1, Attendance to activities of each class is optional. 

2, Attendance to less than half of the activities of 
each class is required. 

3. Attendance to more than half of the activities of 
each class is required, 

4. Attendance to all activities of each class is 
required. 



Rank 




Score 























R^^nk 




Score 










N— — 













XVII* INDEPENDENT STUDY TIME. (Tl^is section concerns the amount of tiae 

scheduled weekly for Independent study; e.g., student's work on projects 
independent of class objectives of prograasO 



ACTUAL 



IDEAL 







Rank 




Score 




Rftnk 




Score 


1. 


More than three hours are provided weekly* 


















One to three hours are provided weekly. 
















3. 


One hour is provided weekly* 
















4. 


Mo independent study time is provided* 

















XVIII. SUB-GROUP I KG CRITERIO N (This section is concerned with the criteria for 
developing sub-groupings within class generally*) 



1, Students are grouped according to their interests* 

2* Students are grouped randomly (e*g*, alphabetic 
distribution) • 

3, Students are grouped by social and physical 
maturity* 

4* Students are grouped by achievement or aptitude. 
5. Students are not grouped. 



Rank 




Score 

























Rank 




Score ^ 














—4 




i 
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XIX* NUMBER OF STUDENT GROUPS (Th's section concerns the nuTnber of student 
groups there are in your classes.) 

ACTUAL 



!• 


Students 


work individually* 


2. 


Students 


work In four or more groups. 


3. 


Students 


work in three groups ♦ 


4. 


Students 


work in two groups. 


S. 


Students 


work in two groups. 



Rank 




Score 

























1. u 

Rank 




Score 

























XX. RAHGE 0? AGE (This section is concerned with the range of age of the 
students in your classes.) 



1. The students differ in age by wore than three 
years. 

2« All students are in a three year age range. 

3. All students are in a two year age range. 

4. All students are the same age. 







AL 


Rank 




Score 





















IDPAL 



Rank 




Score 










i 

I 




■ i 




i 

i 

, ■■ , i 



XXI. VERTICAL ORGANIZATION (This section conc-^irns the identification of the 



promotion structure in which you teach.) 



1. Kongraded — provision is made for differentiated 
rates of progress according to individual needs. 

2. A levels syeten is in use — a number of levels are 
specified in skill subject areas (e.g., 16 reading 
levels.) 

3. A unit system is in use (e.g., K-6 grade years 
divided into 18 units which are progressive in 
terns of students achievement.) 

4. A graded system is in use — provision is made for 
similar content and rates of progress according to 
grade level. 
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f ^^1 


ru 


AL 


Rank 




Score 





















IDEAL 



Rank 



Score 



CRirERIOH FOR PROMO TION (This fl^^ctlon ts concerned with the criteria 
used in making placement dccidions*) 



1* The most important criterion Is chronological 
age. 

2, The biust Important criterion is physical or 
social maturity* 

3. The moat Important criterion Is achievetaent. 
A. The most tnportant criterion is intelligence* 



Rank 


r~ \ 

Score 



















Ran kj |Scorg_ 



XXIII. PROMOTION TIMING (This section concerns when class or grade placement 
of students occurs.) 



1. Placement decisions arc made whenever it seeoa 
appropriate for the individual student. 

2, Placement decisions are made at the end of 
each unit of study. 

3« Placement decisions are made at the end of 
each term. 

4, Placement decisions are made at the end of 
the school year» 



ACTUAL 



Rank 


Score 




















^, ma, 
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XXIV. D EFINIMIHG OBJECTIV ES (This e^ctlon is concerned with who specified the 
objective*,) 



ERIC 



Objectives are defined by students alone* 

2. Objectives are defined by teacher and students 
together. 

3, Objectives are defined by the teacher. 

4« Objectives are defined by the curriculum materials. 

5. Objectives are defined by the aystea (school boards 
central ad»lnistration» principal) for the whole 
school • 
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ACTUAL 



Rank 


Score 























Rank { : Score 



XXV. USE OF OBJECTIV ES (Thla 8ecf;lon is concerned with the extent to which 
objectives arc developed for the individual student or for groups of 
students . ) 



1« Objr^tives are developed for each student 
indiividually, 

2. The same objectives are used for all students 
in a subgroup of the class. 

3. The sane objectives are used for all students 
within the class. 

4. The same objectives are used iu all classes 
In your school. 



ACTUAL 



Rank 


Score 



















Rank [ 


Score 





















XXVI. EVALUATION AUDIE NCE (This section Is concerned with how the evaluation 
procedures are used.) 



1. Evaluation procedures are different for each 
student In the class* 



ACTUAL 



Rank 



Score 



IDE AL 
RankT 



Score 



2. Evaluation procedures are the same for each 
student within a sub-group within the classi 
but differ from sub**group to sinb-group. 

3. Evalijation procedures are the safiie for all 
students in your class » but different from 
class to class in the school. 

4. Evaluation procedures are the saae for all 
students in the school. 



XXVII. TIMING OP EVALUATION (This section is concerned with the times at 
which the evaluation takes place*) 



ACTUAL 







Rank 


Score 


1. 


Evaluation takes place daily. 






2. 


Evaluation takes place at e>ren less frequent 
intervalsi e.g.» weekly. 






3. 


Evaluation takes place at less frequent 
intervals, e«g., sonthly. 






ERLC 


Evaluation takes place at a few specified 
intervals during the year. 
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Rank 




y Score 





















XXVIII. STUDENT ROLK IH jlVALUATIOn (Thle section Is concerned with the degree 
to which the atudont pl^na how the evnluatlou l8 to tnke place, 
i.e., developing procedures, collecting md analyzing data and 
t&aking judgoents.) 



1. Students huive sole responDlblllty for planning 
and implementing evaluation procedures* 

2, Students have isoafc of the responsibility for 
planning and implementing evaluation proceduresi 

3« Students aud te«cher participate equally 
in planning and l^iplementing evaluation 
procedures. 

4. Students participate minimally in planning 
and iuplcasenting evaluation procedures* 

5. Students have no role in planning and 
implementing evaluation procedures. 





Score 


• 





















IDE/a. 



Rnnlc 



Score 



XXIX. EVALUATIOH PROCEDURES (This section concerns the typec of teats and 
other evaluation instruments used in student evaluation. } 



1. No fonnal tests are used; evaluation is 
based on work cajaples and anecdotal reports. 

2. Evaluation instruments used are developed 
by the teacher. 

3. Standardized instnmenta are used (rather 
equally with teachor-developed evaluation 
Instruuenta) • 

4. Standardized (cocaaerclal) instruaienta are 
uaed. 



ACTUAL 



Rank 


1 Score 



















Ilank 


Score 








i 

\ 

i 
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SCORING PROCKDURKS FOR DIMKNSIONS 0¥ SCHOOLING 



Actual 

Sample Itcra Actual 



Ranklnc 
4 


Score 


3 




1 


3 


2 





1# Write the corresponding item number In the right hand (Score) 
column opposite the first position ranking, 

2» Sum the scores taken from the Score column for all 29 items. 

Idcsl 



Sample Item Ideal 





Choice 


- n 

Score 


B. 1. 






2. 


v/ 


2 


3. 






4. 







1. Write the corresponding item nup.bor in the right hand (Score) column 
opposite the (v^) check tiark for the choice selected, 

2. Sum the scores taken from the Score column for all 29 items. 



E EVALUATION OF THE OPEN EDUCATION PROGIUMS 



1. To provide Information on how well the purposes of the open education 
programs are beinp achieved. 

2» To test assertions or hypotheses underlying the open education proprans. 

3. To provide feedback for improving practices in the open education programs. 

A. To provide a basis for expanding open education prop:rams. 

5, To provide psychological security to staff, pupils, parents and school 
officials. 



^Y^lill^JiPIl ^iJj^Jl^ Te s t i n£ 

Evaluation of any or all aspects of open education can be implemented 
by any school personnel, Since at the classroom, school, or even school 
district level, one is r.ot necessarily attempting to conduct research v;hich 
for generalizability to all classrooms, all schools, and all school 
districts, then the rigorous methods of the professional evaluators are 
not essential. 

At the classroom level, one is interested in how well it works in order 
that we can make the best decision (since a decision must be made in any 
case). Evaluation or hypothesis testing can be applied to any change you 
wish to make. Hypothesis testing means making certain predictions (educated 
guess) on what the change will lead to. Therefore, one first develops a 
rationale that allows one to predict what will happen as a result of the 
change. 

The following list of hypotheses relating directly to pupils serve as 
e^xam ples of predicted outcomes. 



1. Pupils in the open education programs will become more self-directed 
learners than pupils in conventional programs. 

2. Pupils in the open education programs will have fewer and/or less intense 
social and psychological problems than pupils in conventional programs* 

3* Achievement of pupils in the open education programs on standardized 
tests will equal or exceed that of pupils in conventional programs, 

4. Pupils in the open education programs will have more favourable attitudes 
toward school than wi IX pupils in conventional programs • 

5. Pupils In the open education programs will hold more adequate 'self 
concepts* than will pupils in conventional programs. 



6, The averape dally attendance of pupils in the open education programs 
will exceed the attendance of pupils in conventional pror,rnms. 



7. Pupils in the open education programs will show a greater increase in 
measures of creativity than will pupils in the conventional programs. 

The follou'inp list of hypotheses relate directly to teachers: 

8. Teachers in the open education programs will experience a higher degree 
of professional fulfillment and self-satisfaction than teachers in 
conventional programs, 

9. Teachers in the open education programs will utilize a greater variety 
of learning media than will teachers in conventional programs. 

10. Teacher turnover will be lower in the open education programs than in 
conventional programs • 

ll* Teachers in the open education programs will be more open to change 
tlian will teachers in conventional prograios, 

3P}}JSS^ of Te sts 

Taking any aspect of open education that one wishes to change, one first 
develops the rationale, then the hypotheses, and then the means of collecting 
data at certain time intervals — before, during, and after the change has 
been implemented. Data can be collected by means of t:ists already developed 
or questionnaires which can be developed to **fit the situation" or by interviews. 
Obviously the data should be collected from those involved directly, or in- 
directly with the element change. 

Although the rigor of this "home style" approach to evaluation can be 
questioned in terms of applicability and generalizability to other environments 
and personnel, it offers a basis for support In terms of the objectives listed 
above and in terms of decisions related to the ongoing operation of the 
classroom, school, and school district. 



SECTION II 
Open Area Sc hools and Open F.ducation 



In this section the results of iMo workshop -conferences conducted by 
the project teajn for teachers and principals in open area schools are presented. 
In order to obtain information related to the activities and programs of open 
area schools, sixty principals and sixty teachers were selected to participate in 
a two-day workshop (one for principals and one for teachers), Tliese people were 
selected by the project team, in cooperation with directors, consultants, and 
ministry personnel, on the basis of (1) known expertise and experience in 
open area schools, and (2) knowledge and understanding of the basic philosophy 
of open education. The following sections represent summary information collected 
from the participants regarding the advantages, problems, problem solutions, 
and future intended changes in open area schools. 

Advantag es of Open Area Schools^ 

1. Promotes unity of both student body and teaching staff. 

2. Less need for supply teachers. 

3. Closer to reality of the world outside the school than the limited 
experience in a self-contained classroom. 

4. Have opportunity to make best use of staff. 

5. Facilitating flexible grouping of students. 

6. Physical Facilities: e.g. --aesthetic appeal 

--kinds of space available to students (i.e., 
availability of variety of interest areas) 

•-flexibility (student movement) 

--easier access to resources, teaching aids, 
apparatus, and teachers 

--greater economy of pupil movement 



Since the results were arrived at through consensus in small group activity, 
there is some overlapping of concepts, No attempt was made to order these 
in any priority. 



Conducive to team teaching. 

8. Reduction in parental problems when there is a torn responsible for a 
student (child) rather than a single adult. 

9. Principal gets to know more pupils because he has more contact with them 
ii; an open area, 

10. Easier to cover for absent teachers. 

11. Psychological advantage to students, (e.g., he is not singled out as 
being behind the rest of tlie class). 

12. Social advantages to students (they mix with many more children and 
with more teachers). 

13. Open area encourages self discipline among the students. 

14. Open area lends itself more to a community spirit (among students ^ 
teachers, and principal). 

is; Conducive to professional growth of teachers (they mix more with their 
fellow teachers) . 

16* More sociability among staff members. 

17. Social Advantages: —greater facility for more social interaction 

between children--teachers, children— children 
--mijlti-age grouping- -socially, academically, 
emotionally 

18. Children in open area schools generally have fewer problems- -socially, 
emotionally. 

19. Easier to regroup students, teachers. 

20< More difficult for the teacher to dominate the student; student 
encouraged to develop self -direction. 

21. Student is exposed to more resources re: teachers, other students, 
physical resources, watching teachers interact. 

22. Students seem to be happier. 

23. Changes the type of discipline problems faced by the teacher; there is 
more concern with problems involving outside school events than within- 
school problems. 

24. Greater scope for social development of child; greater opportunity for 
increasing interrelationships: 

--different ages and levels 
--behaviour is modified by peer groups 
--greater opportunity for development 

of self-discipline 
--greater response to internal controls 



25. Flexibility of grouping and learning activities --groups can vary in size 
and according to task at hand, variety of roles available to all 
students, rapid mobility— groups c^m restructure themselves quickly. 

26. Pooling of all resources- -human and materials- -ready access to all* 

--demands some responsibility on part of students for maintenance of 

materials 
--teaches students to share 
--better utilization of time 

27. Utilization of teacher strengths to advantage, 

--grouping and re-grouping permits better use of teacher capabilities 
--teachers can exercise leadership in areas of strength 
--roles shift as activities change 

28. Daily on-the-job in-service and professional growth for teachers. 

--teachers learn from one another 
--idea exchange 

--security and confidence increase as teachers grow in the program 

29. Sharing relationship and responsibility for teachers and students. 

--all teachers are responsible for development of students 

--teachers exchange ideas and insights regarding students 

--teacher time more flexible for freeing teachers for various purposes 

30. Students learn internal controls and responsibility for their behaviour. 

31* FajTiily atmosphere develops; greater empathy among teachers, among 
students, among teachers and students. 

32. Less chance of teacher -student conflict; student can relate to other teachers. 

--teacher benefits from other teachers* observations of student 
--more realistic evaluation of student grov^th and development 

33. Teachers tend to act mre rationally and professionally. 

34. Students can seek out most compatible teacher in a team. 

35. "Bad actors" seem to be less prevalent; more difficult to be a discipline 
problem because of more potential supervision, group pressure. 

36. In properly designed setting, it is easier for a student to be alone 
without being singled out. 

37. If properly designed and utilized, resource center is more usable. 



t 

f Identificat i on of Problems (Principal s) 



Community 

Philosoply 

Facilities 
Curriculum 

Staffing 

Teacher 
Inservice 

Cooperative 
Efforts 

Personal 
Relationships 

Students 



Daily 
Operations 



1. Selling the concept and gaining real connnitmcnt from school 
trustees, senior administrators ^ community, Department of 
Education, and teachers. 

2. Conflict created by divergence between the system's 
present philosophy and organizational structure and one 
consistent with open education. 

3. Inadequate, inappropriate, inefficient, and/or ineffective 
use of the facilities, 

4- Develoi^nt of open education cunucular program with 

continuous progress and the individualization of instruction. 

5. Selection of most effective teachers for open education 

6. Developing and implementing appropriate inservice programs 
for improving teaching in an open area school. 

7. Developing greater cooperation and coordination among all 
staff members. 

8. Developing a healthy climate for teacher- student-principal 
personal relationships. 

9. Developing a student-centered school, one that emphasizes 
the solution of student problems related to learning and 
development in an open area school. 

10. Dealing with daily operations related to noise level, 

planning time, the number of visitors, and other regularly 
occurring problms. 



er|c 



These are ranked in order of importance. 
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Identification of Problems (Teachers) 



Daily 

Operations 



Students 

Facilities 
Curriculum 

Inscrvice 

Staffing 

Community 

Philosophy 

Evaluation 



1. 



2. 

3. 
4. 

5. 



8. 



9. 



Cooperation 10. 



Personal 11. 
Relationships 

Administration- 
Organisation 12. 



Dealing with daily operations at the classroom level 
(e.g., planning time, prograjroning special subjects, noise 
control, teacher workload, large number of students, 
student control) ♦ 

Developing a prograjn that accommodates all students, especially 
those that need special consideration. 

Making full use of the large area, effectively ea\d efficiently. 

Developing a program and a form of program organization that 
has the greatest potential for success in meeting the 
individual needs, ability and interest of all the students. 

Need for more adequate inservice and pre-service programs 
for improving teaching in open area schools. 

Selecting the mst effective teachers for open area schools 
using teacher input as part of the selection process. 

Educating the total community especially parent and administrator, 
on the meaning of the concept open area (education); convincing 
the comrnunity of its value. 

Arriving at a common philosophic position on the concept of 
open area schooling and its purpose (among teachers as well as 
between teachers-principals and teachers-parents). 

Developing and implementing a comprehensive, yet appropriate 
evaluation program. 

Developing a cooperative "team" effort among all staff members 
in a school. 

Developing a climate characterized by warm, human relationships 
among teachers. 



Improving conditions administratively and organizationally 
(e.g. , timetabling, alternatives in staffing, resources 
acquisition and use). 



These are ranJced in order of importance* 
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Problem Solutioj) 



Day- to- Day (O perations 

Re finding t ime f or planning : 

•free team by tiin tabling special classes to free whole team; e.g., 
Home Economics, French, Shop, Physical Education, Nfusic 

-environmental studies school for the system. Pupil groups fed into 
school for half- day on a 6-day cycle; frees whole team 

-use of administrators to handle whole group 

•use of teams, such as prospective consultants, V.P. , Principal --and 
rotate around schools. Frees teams for half -day 
-use parents, teacher college students 

Re distractions ; 

-teach similar subjects at same time 
-use activity or interest centres 
-multi-age grouping 

-use some form of reward systean (e.g., Play money given for good behaviour 
and used by students to bid on interest activities) 
•soft music 
-mental health days 

Students 

-provide study carrels or seminar rooms for pupils not able to adapt 
to open class 
-provide special classes 
-partial integration (interest areas) 
-use of resource teacher for environmental studies 
-special skills by teacher in special class 
-total segregation (joining for Physical Education) 

-provision of special teacher in one team to work constantly with children 
-students who can't cope transfer to alternate (non-open) school 
-more program materials 

Re grouping of pupils : 

-core interest timetable 

-grouping Hi and Lo ability groups in core area 
-emphasis on individual program for each child 
-organize pupils into ftouse groups; divide for core areas 
-put slow learners in self-contained classrooms 
-more structured lessons 

-putting Grade 6 pupils to work with Grade 4 pupils, etc. 

-cut down size of group (if possible) (23 agreed on as critical number) 

Facilities 



-teachers who work in them should help plan them 



4. Curriculvcn 
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-define clearly skills, concepts, areas of concern 

-teachers must discuss and establish basic aims and objectives 

-plan for integration and correlation of subject matter; 

First Year: Division of school into curriculum 
Second Year: Individualized timetable 
Third Year: Three teachers in one house responsible for 
all subject areas, working as a team 

-use of pre-packaged material (e.g*, Addison-Wesley-- IP! --continuous 
progress laboratory) 

-interest areas organized by themes, with alternate weekly change to 
provide time (6- day cycle) 
-more prograjn materials 



5. Inservice 



■training in interpersonal relations 

•common interchange of problems and solutions 



6. Staffing 



-policy must be flexible 

-teachers should participate in hiring if the person is to be a member 
of a team 
-open minded staff 

-teachers should have more appropriate training in Teachers' Colleges 
-should plan a school further ahead with more careful selection of staff 



7. Conmm ity 



-invite coirmunity to see school during day 

-have parents participate in some aspect of program 

-allow parents some element of choice as to school attended 



8» Evaluation 



-anecdotal ways of marking and a check list format 
-establish program evaluation 



9. Cooperation 

-keep lines of conmmication open and honest 
-permit teachers to form teams 

10. Personal Relations 

-screen staff , select superior teachers who are committed and willing 
to do more than their share 
-training in interpersonal relations 
-discuss problems honestly 
-principal could arbitrate at a group meeting 
-sensitivity of principal to school climate 



Intended Direction of C hange Toward Opon Education (P rincipals ) 



A summary of the answers related to the direction of intention may be categorized 
into the following areas: 

Curriculum > Objectives > Evaluation, Decision-making, Program Organization, 
Instruction and Methodology, and Learning Environment. 

Curriculum: -greater diversity of materials 

-continued introduction of new materials 

-greater diversity of media and greater use of media 

-development, selection, and assignment of materials geared 

to the individual (rather than all students in a subgroup 

for the class working with the same materials) 

-greater involvement of teachers and students in defining objectives 
-greater emphasis on objectives unique to the individual student 
-greater emphasis on communication, numeracy, and problem-solving 
skills 

-evaluation as a continuous, daily process geared to each student 
in terms of his achievement and physical and social maturity 
-greater use of standardized instruments as well as teacher- 
developed assessment devices 

-greater emphasis on , teacher -student cooperative participation 
in planning implementating evaluation procedures 

Decision-making: -greater student involvement in decision concerning rules of 

conduct, selection of curriculum materials, student assignment 
to teachers (classes), and the pace at which materials are 
to be studied 



Objectives: 



Evaluation; 



Program 
Organization: 



Instruction § 
Methodology: 



Learning 
Environment: 
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-less emphasis on the self-contained classroom 
-greater emphasis on a combination form of horizontal organization 
and structured and unstnictured time 

•greater variety of subgrouping criteria- -achievement, interests, 
social and physical maturity (with emphasis still on achievement), 
more use of independent study and unstructured time 

-greater use of multiage grouping with a 3 or 4 year age spread 
in any one class 



-greater teacher focus on the individual student 

-greater emphasis on the teacher role as a discussion leader 

and resource person in dealing with topics generated by the 

student 

•greater use of student choice of materials and the pace of study 



^extension of the learning environment from the classroom and 
school to the entire conmmity 



Int ended Direction of Qiange Toward Open Education (Teachers) 



A sujnmary of the answers related to the direction of intention may be categorized 
into the following areas: 

Student, Horizontal Organization, Timetabling, Curriculum, Teacher, 
Objectives, Vertical Organization, and Evaluation. 



Student : 



Horizontal 
Organization: 



Timetabling: 



Curriculum: 



Teacher : 



Objectives: 



Decentralization of decision-making to include greater student 
input in student assignir^ent to teachers; rules wliich govern 
non-academic m.itters; selection of materials and methodology of 
instruction; decisions related to classroom activities; selecting 
the pace at which materials are to be studied; attendance to 
classroom activities; planning how evaluation is to take place. 

Less use of full rotary and self-contained classrooms; greater 
use of a combination of both; greater use of independent study; 
more emphasis on student interest as part of the criteria for the 
subgrouping of students within the class; greater emphasis on the 
individual and less on student groupings; greater emphasis on 
multiage grouping across class lines; less emphasis on achievement 
as the criteria for sub-grouping within the class. 

Greater emphasis on fluid patterns for the scheduling of activities, 
and on nonstructuring (no bells or rigid timetables) ; greater use 
of unstructured time; greater use of independent study time. 

Greater number of available curricular programs; emphasis on the 
introduction of new materials; emphasis on materials geared to 
the individual and/or small group; emphasis on the use of a greater 
variety and a greater number of different forms of media; school 
environment (in terms of curriculum integration) moving away from 
the classroom to the inclusion of the entire community. 

Teacher focus directed more to the individual student and less on 
the classroom as a whole; teacher role more of a resource person 
and leader of discussion groups based on student -selected topics, 
rather than a presenter of planned lessons. 

Greater teacher-pupil cooperative efforts in selecting and defining 
objectives; development of objectives related to the individual 
student rather than to the entire class or school. 



Vertical 
Organization: 



Ntore emphasis on continuous progress and a levels system; (the 
abolishment of a graded system); criteria for vertical movement 
(promotion) consists of physical and social maturity, age, and 
achievement ^ with emphasis on achievement ; vertical movement of 
students when it is appropriate to the individual student , rather 
than at the end of the year^ term, or unit. 



Hvalnation: Evaluation procedures to be tailored to fit each individual 
student in the class, rather than the same procedures for all 
students in the school or c]ass; evaluation conceived as a daily 
procedure rather than at a few specific intervals during the year; 
student- teacher cooperative effort in planning how the evaluation 
procedures are to be conducted; less emphasis on formal standardized 
tests and more on teacher developed tests and daily informal eval- 
nation procedures. 
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